LEVELS OF ATTAINMENT IN RELIGIOUS EDUCATION

INTERPRETATION & EXPECTATIONS
Primary Phase 

Level 1 – 5
LEVELS OF ATTAINMENT IN RELIGIOUS EDUCATION
INTERPRETATION & EXPECTATIONS

AT 1 (i) Learning about Religion
Knowledge and understanding of beliefs, teachings and sources

Here pupils will be learning about what people believe, about the faith they hold and how that helps them to make sense of the world; they will learn about the teachings of different religious traditions and the answers those traditions give to questions of meaning and purpose; they also will learn about the sources that different traditions use to guide them in their understanding of faith, belief and practice; they will learn how to engage critically with such source material.
	Level
	AT 1 (i) 
beliefs, teachings and sources
	Our understanding 
	Issues 
	Examples & 

Prompt Questions to ascertain learning.

	1
	Recognise some religious

stories
	Pupils will have been introduced to stories from the Bible or Catholic tradition (stories of saints) about religious people or events. For this level pupils will be able to recognise that it is a religious story as opposed to something purely secular. 
A pupil more secure within this level will be able to recognise some of the details of a story, like a character or title of the story, but not all of them: parts of the story (setting, sequence) will be missing. Pupils will not be expected to retell the story at this level.
	God’s Story 1 will have limited value as a source of Bible stories so teachers in Key Stage 1 will need access to God’s Story 2 and 3. However, teachers will need to read from an appropriate Bible (something like the Good News version) to give access to the actual Biblical authors’ words. Sometimes teachers will need to avoid some of the ‘child-friendly’ versions of bible stories in God’s Story and in published compilations of bible stories which rely on paraphrasing and often include the meaning of the story within the text. 
Stories may be told or read or both. 
	Hear and recognise the story of Creation, Noah, the Annunciation, the Visitation, Birth of Jesus, Presentation in the Temple, Call of the Disciples, Parable of the Good Samaritan, Holy Week, Doubting Thomas, some miracle stories

Can you see who is in the picture?

What is this picture about?

What is going on in this picture?

What can you remember about what happens next?

Who can remember what [the character] does now? 
Can you use the ……to tell the story of …?

	2
	Retell some special stories about religious events and people
	Retell does not mean ‘learn off by rote’: pupils will tell the story in their own words. Pupils will have the characters, the setting and the sequence in accord with the original Biblical authors’ words. 

Knowledge of the story (not its meaning -  interpretation) is required for this level
	At this level pupils are assessed on their knowledge of story: access to the authors’ words is therefore important. Use of literacy strategies may enable the learning of stories. Professional judgement is necessary when sub-levelling level 2. What are the key elements you’d expect to see within the retell? A sequence and key details. How many of these key details pupils include will help to indicate whether they are ‘c’, ‘b’ or ‘a’ at level 2. If there is no sequence then it is not level 2.
Does explicit teaching of the story take place?
	As above and also Call of Abraham, Moses, Prophet Daniel, Matthew’s version of the Nativity i.e. Joseph’s dreams, the wise men; Jairus’ Daughter, Ten Lepers, Feeding 5000, Last Supper, Resurrection, Ascension, Pentecost, Peter cures a blind beggar, Peter in Prison
Who are the characters in this story? What do they do?
What happens in this story?
Can you tell me the story about…

Can you sequence this story from the pictures? 


	3
	Make links between

religious stories and beliefs
	Pupils will be able to say what the link is between what they have read in the Bible and what Catholics or Christians believe. 
Very deep knowledge about the story alone does not constitute movement to Level 3. 
Knowledge of bible stories and Catholic or Christian belief is required for this level. 
	Retelling a story, of itself, does not include interpreting it: interpretation in the form of what we learn/believe as a result of this story is Level 3.

In trying to ascertain sub levels within level 3 it is a good rule of thumb to say that a response to a question about what we learn from a story that simply states the meaning in a brief sentence is 3c. A response that provides one or two connections between the story and the meaning is 3b and a response that makes clear links showing how details in the story show its meaning is 3a. Consequently, teachers will need to frame or design questions concerning the meaning of a story in such a way that pupils are encouraged to link what they learn from the story to details from the story. 
Does planning/lesson content ask pupils to move beyond the story to name those beliefs which have arisen as a result if it? 

	What is the message of the parable for us today? What does this story tells us about what Catholics or Christians believe about Jesus or Mary or Peter etc. 

What parts of the story show that Catholics should always forgive one another?
What might we learn from this passage? (Interpretation of the passage not just recall is required.)

What did (Jesus telling this story/Jesus doing this) help us to believe/come to know? 

We believe that……How does this story help us come to believe this?
Can you see connections between this story and something Catholics believe?


	4
	Describe and show understanding of religious sources, beliefs, ideas, feelings and experiences; making links between them
	Having found connections between the bible stories and Christian faith and belief, at Level 4 pupils now extend their learning to describe how these stories and beliefs are expressed in other sources of revelation. 

The key change here is the use of sources rather than stories. This indicates that at level 4 teachers and pupils must engage in work exploring different sources of revelation: i.e. different ways in which we come to know God or the Catholic or Christian faith. Access to level 5 is available only if pupils are given opportunities to work with different sources of revelation. 
Knowledge of the different sources of revelation and how they relate to, support and express one another and beliefs, values and experiences is required for this level.
Work at this level will be characterised by exploring the different types of writing in the Bible and the different books that it contains. It will also introduce different sources of revelation to the children i.e. prayers, creed and sacraments, particularly those sacraments that enrich our understanding of the Holy Spirit: baptism, confirmation as well as the Mass.
	Do teachers and/or pupils know the sources of revelation? (Scripture, Tradition [prayers, sacraments, creeds], Creation, [in which God’s action and presence is recognised and named]. 
Is engagement with two sources planned for? 
This learning will need scaffolding. It will begin by extending work at level 3 by requiring that pupils work with more than one bible story or passage (from different locations i.e. the Old Testament, the Gospels, a Letter of Paul etc) when they are exploring beliefs, values and experiences/events. At this stage, the different books of Scripture may be understood as different and independent sources. 
At a further stage, pupils will be using another source of revelation in place of and also alongside the Bible. This can draw on the power of religious icons and art as sources of revelation so that the children can begin to read how an icon or a religious painting expresses faith or particular beliefs. For example, pupils may describe and show understanding of how an icon or religious painting of the Annunciation, the birth of Jesus, or the Baptism of Jesus expresses faith or particular beliefs. Pupils may also describe and show understanding of how the ‘Our Father’ illustrates the importance of forgiveness or of not giving in to selfish temptations and through this pupils will hopefully make links between, for example, the ‘Our Father’ and the Parable of the Unforgiving Servant’ or the Temptations of Jesus and Lenten promises.  Pupils could also study the stories of the Annunciation and Visitation and the prayer ‘Hail Mary’ making links which express beliefs about Jesus and Mary. 
	Can you see how this story/belief is expressed in this prayer, in the creed or sacrament? 
This passage has led Catholics to believe …….. How is this belief demonstrated in what Catholics do … during Mass on a Sunday/when a child is born
In a previous unit/topic we learned about/that…… Can you go back to that work and find connections between….. Can you show how this new learning might change/extend your previous learning about…? 

	5
	Identify sources of religious belief and explain how distinctive religious beliefs arise


	Pupils will use at least two sources of revelation to explain how a particular belief developed or came about. 

Achievement of Level 5 requires some knowledge of the historical development of beliefs. 
Teachers need to think through what this level looks like at the Primary phase. What sort of content or theme is appropriate? 

For example: the Christian belief that you must always forgive. First source: the Bible and Peter’s question about how many times he should forgive; the Parable of the Unforgiving Servant or the Parable of the Forgiving Father. Other source of revelation: the ‘Our Father’ or the Creed.

The Christian belief that Jesus is the Lamb of God. The Bible: the first Passover and the historical information about the Temple practice at the time of Jesus. Other source of revelation: the Lamb of God prayer in the Mass. 
The Christian belief that Jesus is the Son of God (the Incarnation). The Bible: the Annunciation & Jesus’ Baptism. Other source of revelation: the Creed.
	Previous levels have drawn on current practise and belief without an understanding of how these beliefs came to be. Pupils who practise their faith or who experience the expression of faith within the school community could well be able to draw on this ‘lived knowledge’ to achieve previous levels. 
However, this level asks for a specific depth of knowledge which will most probably need to be taught explicitly. 

Does the topic/unit teach pupils how beliefs have arisen?
	People at the time of Jesus did not believe that …. How have Christians come to believe in … the centrality of forgiveness, in the Trinity? 

Where would you find two sources of the Christian belief in the Incarnation (Jesus the Son of God)? Why has it come to be believed?



LEVELS OF ATTAINMENT IN RELIGIOUS EDUCATION

INTERPRETATION & EXPECTATIONS
AT 1 (ii) Learning About Religion

Knowledge and understanding of celebration and ritual
In this strand pupils will be looking at the ways in which faith is celebrated; how that takes different forms in different times and for different traditions; they will be able to explore different liturgies (the public worship of the Church) and different rituals (such as the festivals of a different tradition) and the place of actions, words and symbols within them; they will learn about the significance of these celebrations for believers and see how the spiritual life can be analysed and expressed.

	Level
	AT 1 (ii) 

celebration and ritual
	Our understanding 
	Issues 
	Examples &

Prompt Questions to ascertain learning.

	1
	Recognise some religious signs and symbols and use some religious words and phrases
	Pupils will do one or both of two things: they will recognise some of the signs and symbols used in/by the Church; they will use words, terms or phrases associated with Church life. 

‘Recognition’ implies partial familiarity. They may remember seeing things in the Church, may recall some of the things ‘Father’ says or does but their knowledge will be fragmented, patchy and perhaps even only partly correct. 

The key word here is religious signs and symbols and religious words. The teacher asks questions or frames tasks that seek to help pupils pinpoint or differentiate religious symbols and words from other symbols or words. 


	Are pupils introduced to some of the signs, actions, elements and actions of the Church?  

‘Recognising’ i.e. pupil can name, point to, draw, circle, highlight, write, colour in
	Making the sign of the cross. Joining hands for prayer. Saying ‘Amen’. Saying ‘thank you’ to God. 

Pupils recognise some religious signs and symbols used in prayer, in the Church and in the sacrament of Baptism and the Mass. 

Where might we find these things?

Who would use these things?

What do we remember when we do this?

Do you know what this is called?

Can you remember who carries this? 

Note: Questions which give solid clues to the answer can be useful for developing understanding. 

	2
	Use religious words and phrases to describe some religious actions and symbols
	Pupils will be able to name and describe both the physical attributes and how the action or symbol is performed or used.

The focus is on supporting pupils to describe the use of some symbols and actions rather than asking them to describe the use of all symbols within a liturgy or sacrament.


	The focus in this level is what ‘it’ is; what we use ‘it’ for. 

Are pupils introduced to some of the signs, actions, elements (bread and wine) and actions of the Church?  

There is a difference between describing and retelling. Describing is about outlining how a symbol or action is used or performed. Retelling is about sequencing. Pupils should not be retelling the sequence or order of a sacrament in order to gain level 2.


	Describe how and when the sign of the cross is made.

Describe how to genuflect to the tabernacle.

Describe the font and how it is used.

Describe what the priest does with the oil of chrism.

Describe how the elements (bread and wine) are used during Mass.

Describe an advent wreath and how it is used.

Who remembers what we use this for?

Who can show me how we use this…or do this…?

Which one of these is the …? 

What do Catholics do when [they enter the Church]?

What does Father do during/at…?

	3
	Use a developing religious vocabulary to give reasons for religious actions and symbols


	Pupils will not only know what the ‘thing’ (sign, symbol, element or action) is and how it is used, they will be able to say why they are used or performed. 
	There are two issues here. 

The notion of a ‘developing’ vocabulary presumes evidenced progress from Level 2; extension of learning means that why Catholics do and say certain things is articulated by pupils. 

The focus in this level moves from description to interpretation or meaning. The key question is, why?    

Does planning indicate that pupils are taught why particular actions and symbols are used? 

 
	Give reasons why water and oil is used in baptism.

Give some reasons why the bread and wine are important at Mass. 

Father uses a/does …….. Why does he do that? 

When we do/say ……what are we showing we believe? 

Catholics use [a white garment] to show that we [are made ‘fresh’ and ‘clean’ and ‘new’ in Baptism]. Is a [white garment] a good symbol for showing this? Why? 

Why do Catholics do this…what does it show/explain/demonstrate/convey?

	4
	Use religious terms to show an understanding of different liturgies
	Here pupils have to show they understand the place of particular symbols and actions within a liturgy as a whole. Liturgy is understood as the public worship of the Church, liturgies of the Word (e.g. acts of collective worship in school) and the different liturgical rites that make up the sequence or order of a sacrament. 

Pupils will express their understanding using correct terminology. 
	The kind of understanding of the last two levels (what? and why?) is now brought to a whole liturgy. Rather than describe and give reasons for the individual parts (individual signs, symbols, elements or actions) of a liturgy, pupils are now asked to show their understanding of a complete liturgy.

NB: the idea that pupils show understanding of a complete liturgy is not equivalent to pupils showing an understanding of a complete sacrament. The descriptor is best understood as asking for an understanding of different liturgies and liturgical rites (see sub-level evidence record sheet for Level 4 at AT 1 (ii)). It means that pupils will show understanding of school based liturgies (always ‘liturgies of the Word’) on different themes (e.g. acts of class and school worship) and liturgies (e.g. the ‘Liturgy of the Word’ and ‘Liturgy of the Eucharist’ in the Mass) and liturgical rites that form part of a sacrament (e.g. ‘Explanatory Rites’ of Baptism - Anointing after Baptism with Chrism, Clothing with White Garment and Lighted Candle and ‘Introductory Rites’ of the Mass - the Greeting and Penitential Act). 
Furthermore, because the word ‘liturgy’ is not equivalent to ‘sacrament’ understanding ‘different liturgies’ 

- Does not mean that pupils have to show understanding of more than one sacrament at the same time or in a single piece of work. 

- Nor does it mean that a pupil needs to show their understanding of a sacrament in its entirety in a single piece of work or assessment at level 4 unless it is a sacrament like the shorter form of the Rite of Individual Reconciliation. It is more correct to say, in the case of a sacrament, that a pupil shows an understanding of different ‘liturgical rites’ that form part of a sacrament in single pieces of work or assessments.

The plural, ‘different liturgies’ implies that pupils understand more than one liturgy (i.e. school based worship across the liturgical year as well as liturgical rites within sacraments) although this understanding might not be demonstrated in a single lesson or always in single pieces of work. 

Does the planning show that pupils have been taught the structure, signs, symbols, actions and elements of whole liturgies?

Do pupils plan and deliver their own class worship showing an understanding of liturgy and its structure and aspects?
	Pupils plan and deliver an act of class worship using the four-fold structure.

Pupils explore and show understanding of the Liturgy of the Eucharist within the Mass.

Pupils trace how a symbol, action or theme (e.g. water or oil or peace or reconciliation) is understood in more than one liturgy

‘What’ questions: what is it called? What happens? In what order? What does it mean? What does it express? What do Catholics think it achieves/demonstrates/conveys/does? 

‘Why’ questions: Why do Catholics do this? Why it is important? 

‘How’ questions? How does [the Liturgy of the Eucharist] express Catholic belief? How does [the rite of individual Reconciliation] show trust in God (faith)? How do the individual parts [of your act of worship] come together to express belief? 

Connecting questions: How is this … expressed in another Liturgy?

What place does [the Word of God] have in other liturgies? 



	5
	Describe and explain the meaning and purpose of a variety of forms of worship


	The phrase ‘forms of worship’ is understood to mean the worship of Catholic and other Christian traditions but this needs scaffolding beginning with an exploration of the variety of forms of worship within the Catholic tradition.

How other Christian traditions worship is not typical of RE in the Catholic primary school. How other Christians worship will need to be taught explicitly. 

At the base of level 5 in this strand teachers will encourage pupils to explore the meaning (what it means) and purpose (what it is for or what it does for a person) of a complete Catholic sacrament. 

The variety of forms of worship should then be approached from within the Catholic tradition. Teachers should give pupils opportunities to experience and reflect upon the different forms of prayer (worship) so that pupils can articulate the meaning and purpose of more than one type of prayer: prayer of the faithful, psalms, formal prayers of the Church (Lord’s Prayer, ‘Hail Mary’), praying with a passage from Scripture, and guided meditation. 

This should lead into exploring the meaning and purpose of, for example, song through looking at a repertoire of songs or hymns including some psalms; of liturgical dance; of silence (here is a link with the worship of the Society of Friends (‘Quakers’)

Teachers should also use the design of the Catholic Church to help pupils articulate how the design shows the meaning and purpose of the Eucharist.

Looking at church design through visits and digital photographs can be a way into exploring the worship of other Christian churches: visit a Christian place of worship and explore how its design shows the meaning and purpose of a particular sacrament (baptism or the Eucharist) or what it tells Catholics about how much importance is attached by another Christian church to the Word of God. 

Schools with committed non-Catholic Christian staff are a resource here!
	Pupils will describe what occurs; explain why it is done and what it means.

Questions are more likely to be ‘generic’ rather than specific. 

Are pupils enabled to find similarities and differences between forms of worship? 

It will be important at this level for pupils to have some sense that there are different Christian churches. This in itself will elicit questions and responses about why there are differences. 

In exploring the variety of forms of worship in the Catholic tradition links can be made to how other Christians understand what they are doing when they worship.
	‘What’ questions: what is it called? What happens? In what order? 

What does it mean? 

What does it express? 

What do [adherents] think it achieves/demonstrates/conveys/does? 

‘Why’ questions: Why do [adherents] do this? Why it is important for them? 

‘How’ questions? How does [the worship] express belief? How does [the worship] convey or celebrate faith? 

How do the individual parts [of the worship] come together to express belief? 

Connecting questions: 

What place does [sacred text/symbol] have in the worship of other Christian traditions? 

Do all Christian traditions express faith in a similar way? 

How do other Christian traditions express belief in God?




LEVELS OF ATTAINMENT IN RELIGIOUS EDUCATION

INTERPRETATION & EXPECTATIONS
AT 1 (iii) Learning About Religion
Knowledge and understanding of social and moral practices and way of life
Pupils will learn about the ways behaviour is influenced by what people believe, whether that is in religious practice (e.g. actions) or their general way of life, for example the ways in which the Catholic Christian interacts with the world; they will learn about the ways in which religious belief shapes their lives and the way they see and interpret society and the world; they will learn to understand the religious and moral basis for certain belief systems
	Level
	AT 1 (iii) 

social and moral practices and way of life 
	Our understanding 
	Issues 
	Prompt Questions to ascertain learning.

	1
	Recognise that people

because of their religion act in a particular way
	Pupils will have some sense that when people believe, they try to behave in certain ways. The connection could be articulated by the teacher. 

The wording of the level does not presume pupils will either be able to describe what believers do or explain why they do them – just that they will recognise that people ‘do’ certain things because they believe. 

‘Believer’ in this level is presumed to be a Catholic or Christian.

	There are two issues:

a. The overall focus of this strand is behaviour and way of life. We need to be careful to differentiate this strand from AT 1(ii) where the rituals and celebrations which mark religious practice are covered. Certainly rituals and celebrations are part of the way of life of a believer. However, this strand is concerned with how believers act within society and the world more generally. 

b. Being kind to others, giving generously, being honest and trustworthy – in short treating others as you like to be treated – is not the sole prerogative of Catholics or Christians. People who do not profess faith of any kind can be just as kind, compassionate and generous as those who do. What marks the way of life of Christians is why they behave in such a way: beliefs about humanity, the world and a relationship with God prompt certain behaviours. This connection, albeit very simple, is present from the first level.  


	Pupils recognise that some Catholics go to Church on Sunday.

Pupils recognise that we are kind or collect for a charity because we believe Jesus told us to look after everyone.

Stating what Catholic Christians believe and then asking pupils to find what these beliefs ‘makes us do’ might be a first point of entry.  

E.g. In our school we believe that God loves everyone in the whole world and so we try to love everyone too! Can you think of ways we take care of each other in our class? School?

	2
	Describe some ways in which religion is lived out by believers
	Pupils will be able to describe some of the things that believers do in their everyday lives. 

The move from recognition (L1) to description (L2) implies a more comprehensive knowledge of behaviours. Rather than just being able to recognise some of the things that believers do, pupils will be able to offer a description of their actions. 

The wording in this statement still contains the linking aspect (albeit less directly) of the previous one: level 1 asks that pupils recognise that people behave in certain ways because they believe level 2 asks that they describe some ways in which religion is lived out. 

	Description requires greater focus on specific behaviours. 

 
	It may be easier to start with the more obvious behaviours of the Church (eg collecting for CAFOD; bringing foodstuff for Parishioners; raising money for the poor) as examples of what people who believe do. The rationale (why these things are done) could still be articulated by the teacher: 

‘Catholic Christians believe... we are called to… How can we do this?’ 
Catholic Christians believe that the resources of the world should be shared so that everyone has enough to eat. Can you tell me about some of the things we do in our school/class which helps to share what we have with other people who have less than us? 

Catholics believe that we are called to care for the earth. What could we do as a class to ensure that things are not wasted?

How does our school show its love of our ‘neighbours’? 



	3
	Give reasons for certain actions by believers
	Pupils will be able to say why believers engage in certain behaviours. 

Level 3 is like Level 2 in that it mentions certain actions of believers. Specific actions or behaviours will still be the focus of learning.  

However, in previous levels the connection between belief and action could have been made by the teacher. 
In Level 3 articulation of the relationship between belief and action is now expected of pupils: pupils will not only say what believers do, they will say why they do them.  


	Teacher knowledge! Why does the Church speak in favour of certain behaviours and against others? 

There is an obvious link between this strand/level, where beliefs and teachings of the Church are articulated, and AT 2 (i) where how people act as a result of their feelings and beliefs is studied. 

E.g. ‘Catholics believe in/that......  
People who accept this belief are likely to.....


	Give reasons why a person gives money or time to CAFOD? 

Why do Christians care for the earth?
Why do you think a Catholic Christian would be reluctant to ….

Are there things that a Catholic Christian would not do? Why not?  

How would someone who believed in God act in this situation? 

At our school we (collect food for the poor). Why do we feel it is important to do that?

Each year we…….Why?

	4
	Show understanding of how religious belief shapes life
	Pupils will be able to describe situations in which there is a clear link between what a person believes and the way they live. 

Level 4 pupils will have moved beyond the individual specific actions of believers to draw wider conclusions about how belief shapes their own or someone else’s life. 

This level requires a more comprehensive view: I believe… and my beliefs impact on the way I chose to live in this way…
 
	Religious beliefs that are basic to a Christian understanding of life can orientate work in this strand at level 4. For example, how pupils are taking on responsibility for the promises made on their behalf at Baptism, or how the belief that we are all made in the image of God shapes the way they live in relation to our attitudes to others, caring for the earth, caring for animals etc. 

	I can show what, and how, religious beliefs shape the work of CAFOD

What are your most important beliefs and how do they shape the way you life?

Can you see people in our community for whom belief – faith in God – helps them decide how to live? 

Catholic agencies exist because people believe that we should live a particular way. Can you think of someone who works to bring beliefs to life or puts their faith into action?
Sometimes Catholic Christians talk about God walking with us. How might ‘walking with God’ help a person decide how to live or act?

	5
	Identify similarities and differences between peoples’ responses to social and moral issues because of their beliefs


	This statement is understood to ask for knowledge of the different ways that people (religious and non-religious) respond to social and moral issues. 
This level is about identifying the similarities and differences between peoples’ responses to issues today but it can also be about the past so that an issue like ‘the reaction of different groups to Jesus’ from the WTL can be relevant here. 

It could also use some of the sayings of Jesus like ‘always forgive’ or from the Sermon on the Mount like ‘love your enemies’, ‘offer no resistance to the wicked’ in order to explore how different people may react to such teachings of Jesus. 

	The developmental capacities of pupils will determine the particular social and moral issues which it may be appropriate to study. 

Clear planning and teaching of how people respond to different issues will be critical if this level is to be attained. 
	What would you expect from a person who holds to belief in God? 

If someone professed belief in the dignity of the person, where might we see that lived in their everyday life? 

How might the life of a believer differ from someone who did not believe?

Sometimes the outward actions of people who believe look a bit like those of someone who does not believe? Why might that be? 

Are there social issues on which everyone agrees? 

Does it matter if a person believes in God or not when it comes to being kind/thoughtful/generous? 
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