Diocese of Leeds  
[image: image1.jpg]



Diocesan board for inspectionS
Section 48 

SELF-REVIEW & INSPECTION

THE CATHOLIC LIFE OF THE SCHOOL

AND RELIGIOUS EDUCATION

prompts for interviews, 
documentation and work scrutiny

contents
Introduction








Page
2

Interviews with C of G / governors, leaders & managers, pupils,       Pages  3-6

parents/carers

                                                                           

Scrutiny of documentation: The Catholic life of the school & CW
Pages 7-8
                                             R.E Curriculum & Assessment
Work scrutiny







Page 9
Collective Worship EFs






Pages 10-11
 Lesson observation







Page 12

 The Evidence Form (EF)






Page 13
General guidance on recording inspection evidence


Pages 14-16
Evidence form codes






Pages 17-18
introduction
The school’s Self Evaluation Form (SEF48) is a summative document intended to record the outcomes of the school’s ongoing process of rigorous self-evaluation and the impact of that self-evaluation on the Catholic life of the school and RE.  As such, the SEF should be an accurate diagnostic document   which   indicate the school’s evaluative judgements and the grounds on which the judgements are made

The Inspector will make considerable use of the SEF48 when constructing their Pre-Inspection Analysis (PIA).  In constructing inspection trails the inspector will need to identify those people with whom an interview might be conducted and the documentation needed in order to provide sufficient evidence upon which to base inspection judgements.

These prompts are neither prescriptive nor mandatory but rather are designed to assist both the school and inspectors should they conduct interviews, observe Collective Worship, scrutinise pupils’ work or study school documentation.

The prompts may also be used with other appropriate individuals and groups in the school: for example staff, middle leaders other than RE HoD/Coordinator and Chaplain/Chaplaincy Team.
Interview with Chair of Governor/ governors

The extent to which the governing body provides effective challenge and support for the Catholic dimension of the school so that areas needing development are tackled decisively and statutory and canonical responsibilities met.

Inspectors should evaluate:

· How well governors fulfil their statutory responsibility and canonical responsibilities;

· How effectively governors help to shape the direction of the school;

· How rigorously governors challenge and support leaders and managers, holding them to account for tackling weaknesses and further improving outcomes for all pupils.

Catholic life of the school
Explore with Governor(s) their knowledge of and involvement in:
· The Mission Statement;  

· School Development Plan;

· The SEF;
· Provision for the Spiritual, Moral, Social and Cultural development of pupils;

· Relationships with parents\carers, parishes and local community;

· Monitoring and evaluation of the Catholic life of the school;

· Related CPD for staff and governors;

· Pastoral care of staff and pupils.
Religious Education

Explore with Governor(s) their knowledge of and involvement in relation to: 

· Appointment of RE staff/co-ordinator;

· Pupil progress and attainment in RE over a period of time in the school and nationally;

· Progress and attainment of different groups of pupils within the school e.g. vulnerable, gifted and talented, English as an additional language, boys, girls;

· RE SEF understanding areas of strength and aspects in need of improvement;

· RE Development Plan – priorities for improvement; 

· RE Schemes of Learning and curriculum time allocated;

· Seeking views of and consulting stakeholders e.g. pupils, staff, parents/carers, parishes and wider community.

Collective Worship
Explore with Governors(s) their knowledge of and involvement in relation to:

· Policy and guidance for Collective Worship;

· Inclusive practice relating to the different faith backgrounds of staff and pupils;

· Monitoring and evaluation of Collective Worship;

· Seeking\receiving feedback from stakeholders e.g. staff, pupils. parents\carers, priests and chaplain.

Note: In addition to this interview and that with the Headteacher, evidence of Governors’ challenge and support may be found in documentation such as Governors’ Minutes, notes of visit, the S48 SEF and School Development Plan.
Interview with Leaders and Managers.

How well leaders and managers promote, monitor and evaluate the provision for the Catholic life of the school and plan and implement improvement to outcomes for pupils. 

Inspectors should evaluate:

·  how well leaders and managers promote, monitor and evaluate the provision for the Catholic life of the school and plan for future improvements;
·  how well leaders and managers contribute to outcomes for pupils in respect of the Catholic  life of the school.
Catholic life of the school
Explore with the Senior Management of the school:

· Monitoring, analysis, evaluation systems and impact;
· SDP progress and impact;
· CPD;
· Staff contribution to and understanding of the school Catholic Life;
· Pastoral care of staff and pupils;
· Relationships with parents/carers, governors, parishes and local community;
· Partnerships. 

Religious Education 

Explore with the Senior Management of the school:

· Appointment of RE staff/co-ordinator;

· Pupil progress and attainment in RE over a period of time in the school and nationally;

· Progress and attainment of different groups of pupils within the school e.g. vulnerable, gifted and talented, English as an additional language, boys, girls;

· RE SEF understanding areas of strength and aspects in need of improvement;

· RE Development Plan – priorities for improvement; 

· RE Schemes of Learning and curriculum time allocated;

· EPR provision;
· The promotion of Community Cohesion and involvement in serving the common good.

Collective Worship

Explore with the Senior Management of the school:

· Policy and guidance for Collective Worship;

· Inclusive practice relating to the different faith backgrounds of staff and pupils;

· Monitoring and evaluation of Collective Worship;

· Seeking\receiving feedback from stakeholders e.g. staff, pupils. parents\carers, priests and chaplain.

Interview with Pupils
The extent to which pupils contribute to and benefit from the Catholic life of the school.

Inspectors should evaluate:

· the extent to which pupils take on responsibilities and play a part in developing the Catholic character of the school;

· pupils’ sense of belonging to the school community and their relationship with those from different backgrounds; 

· the extent to which pupils develop skills and attitudes which will serve them and others
      now and in the future.
Catholic life of the school
Explore with Pupils their involvement and participation in: 
· the Catholic life and  mission of the school;

· positions of responsibility and leadership including in  the wider community;
· chaplaincy;
· extra curricular activities.
Their views and response to/of:

· pastoral care;
· EPR;
· SMSC;
· Justice and peace; forgiveness and reconciliation
How well pupils respond to and participate in the school’s Collective Worship

Inspectors should evaluate:

· to what extent pupils show interest and actively participate in Collective Worship;

· to what extent pupils are acquiring skills in planning and leading prayer and worship;

· how well Collective Worship contributes to the spiritual and moral development of pupils.

Explore with Pupils their knowledge of and involvement in relation to:
· traditional prayer and prayer styles;
· prayer different to their own;
· worship materials;
· organizing and leading worship;
· voluntary acts of worship;
· how Collective Worship contributes to their moral development;
· evaluating provision.
How well pupils achieve and enjoy their learning in Religious Education

 Inspectors should evaluate:

· the extent to which pupils are becoming religiously literate, have knowledge, understanding and skills appropriate to their age to think spiritually, ethically and theologically and are aware of the demands of religious commitment in everyday life;
· how well pupils make progress relative to their starting points and capabilities, making clear whether there is any significant variation between groups of pupils and if there is any underachievement generally or among particular groups who could be doing better;

· the extent to which pupils actively seek to improve their knowledge, understanding and skills and are developing their competence as learners;

· how well pupils enjoy their learning as shown by their interest, enthusiasm and engagement;

· and, where relevant, how well pupils taught in other institutions and those from other institutions taught in the school make progress in those subject areas.

Explore with Pupils their knowledge of and involvement in relation to:

· their attainment;
· their achievements;
· targets;
· enjoyment;
· RE topics.
Note: in addition to this interview, evidence of pupils’ contribution to and benefit from the Catholic life of the school may be found in the minutes of School Council meetings, the SEF  and headteacher reports.
Interview with Parents / Carers ( if possible )
Explore with parents / carers:
· Overall view of the school
· Seeking and receiving feedback and information

· Information on their child’s progress / attainment in RE

· Collective Worship 

· EPR/ SMSC
· Effectiveness  of school / parish / community links
· Ways in which their opinions/views on the Catholic life of the school are sought

SCRUTINY OF DOCUMENTATION

The Catholic life of the school and collective worship

Mission Statement

1. Does the Mission Statement say something about ‘education’, ‘Jesus’, and ‘community’ in the context of this school?

2. Does the Mission Statement reflect the gospel spirit of freedom, justice, love and reconciliation?

3. Aims and objectives - clear, concise, achievable? Do they flow from the Mission Statement?

4. Does the Mission Statement influence policies - informing and directing them?

5. Is it up to date? Is it in accessible language?

6. Who reviews it? When?

SCHOOL DEVELOPMENT PLAN / SCHOOL IMPROVEMENT PLAN

         Is the Catholic Life of the school integrated into / part of the SDP /SIP?
Collective Worship

1. Is there a policy?
2. Does this policy relate to ALL Collective Worship? Class, KS, school?
3. Does the prospectus make parents aware of their right to withdraw their children from Collective Worship?
4. Are there guidelines for the implementation of the Collective Worship policy?
5. Is it designed:

· To be appropriate in content, form, organisation, presentation, leadership?

· To enrich the religious experience of pupils and staff’?

· To include opportunities for individual reflection? Silent prayer? Reflection on spiritual and moral issues? Reflection on personal beliefs?
· To take into account the variety of faith backgrounds among pupils

· To contribute to liturgical formation of pupils?

· To encourage participation by and response from staff and pupils?

· To develop community spirit’?

· To promote a common ethos and shared values?

· To reinforce positive attitudes?

· To take account of age, ability and background of pupils?

· To make appropriate use of resources and accommodation?
· To skill the pupils in planning and leading worship.

6. When and where does Collective Worship take place?

7. What length of time is given to Collective Worship? Is this classed as curriculum RE time?
    8.  When/where/how is Eucharist/Reconciliation celebrated and who with?
9.  Is Collective worship planned and recorded?  If so by whom?

religious education

Curriculum and Assessment

1. Is there a handbook for Religious Education?

2. RE aims and objectives?

3. Programme chosen?

4. Are correct levels being used?

5. Differentiation?

6. Does assessment inform termly / lesson planning?

7. Is there an effective marking policy in RE and is this used by all teachers of RE?

8. How is planning and teaching monitored, evaluated and supported?

9. Does planning include differentiation?

10. Are policies manageable and constructive?

11. Arrangements for reporting to parents?

Leadership and Management

1. Does the planning and implementation of the Religious Education programme reflect national and diocesan guidance?

2. How is planning and teaching monitored, evaluated and supported?

3. Is there an RE development plan?

4. Does it identify relevant priorities and targets?

Work Scrutiny 

How effective is Teaching in RE?

Quality of Teaching: Judgement must be based on the extent to which purposeful learning is promoted and is :

1. Linked to the plans and schemes being followed in lessons.

2. Evidence of the appropriate use of differentiation.

3.   If worksheets are used, do they extend, challenge, consolidate?

4.  Does any of the work contain written comments of a constructive and specific nature, which would be likely to help the pupil to know how they are doing and how to improve?
5.   How well do pupils respond in R.E?
Learning, Attainment and Progress: Judgement must be derived from evidence showing:

1. What standard of work is shown in relation to what could be expected of the age group?

2. What can the pupils do?

3. What evidence is there of progress and learning for all pupils being extended?

4. Are appropriate standards achieved and progress maintained by all pupils (check for differences by gender, ethnicity, SEN)?

5. Are there any marked differences in standard for classes within the same year?

6. Are the competences which have been demonstrated in the written work for other subjects also required, and successfully applied, in RE?

Attitudes: Judgement must be based on the evidence within the work:

1. Is there evidence of pupils’ attitude to RE? 

2. Is work well presented? 

3. Is it completed?

4. Is there evidence of motivation, independent work, good use of IT, etc.?

5. Is there any evidence of spiritual or moral development in the pupils’ response to the work?

Curriculum and Assessment: Judgement must be derived from evidence showing:

1. Is there evidence of a satisfactory range, quantity and variety of work being set?

2. Is there evidence of progression and continuity in the work being set?

3. Is there evidence of opportunities being given for spiritual development?

4. Is there evidence of opportunities being given for moral development?

5. Is work regularly marked with grades and/or comments?
6. Assessment for Learning?
Key questions which scrutiny must address:

Does teaching promote purposeful learning, progress and enjoyment for all pupils.

Is assessment used to support learning in Religious Education?

Collective Worship EF (Primary)

Teacher(s):





Year Group(s):





NOR:


B
G
Tot

Grouping:





Date:



/
/

EF code/number:

/


	Principle
	Strengths
	Areas for development

	1. Every effort will be made to give

children positive experiences, based

on sound educational, pastoral and

liturgical principles.

	
	

	2. Acts of Worship will prepare 

children for the liturgical life of the

Church.


	
	

	3. Acts of Worship will take into

account, as far as possible, the age,

aptitudes and backgrounds of the 

Children including the variety of faith backgrounds


	
	

	4. Eucharistic celebrations will 

highlight a special occasion and will

normally be celebrated with those

children whose faith development

has reached an appropriate stage.


	
	

	5. Acts of Collective Worship will 

usually follow the basic structure of

Christian worship.


	
	

	Key Points to consider in relation to the above five principles based on evidence available:

	KS1













√

	· short, simple liturgies and prayer times
	

	· occasional liturgies reflecting the Introductory Rites of the Mass and/or the Liturgy of the Word
	

	· the occasional celebration of  sacramental liturgies
	

	· a range of types of prayer
	

	· a range of styles of celebration
	

	· opportunities for pupils to take an active part in worship
	

	KS2 (in addition to the above)









            √

	· occasional liturgies reflecting the Eucharistic Prayer and/or the Communion Rite
	

	· opportunities for pupils to take leadership roles in worship
	


Liturgy:

Gathering

Word

Action
Mission

Collective Worship EF (secondary)

Teacher(s):





Year Group(s):





NOR:


B
G
Tot

Grouping:





Date:



/
/

EF code/number:

/


	Principle
	Strengths
	Areas for development

	1. Acts of Worship will take into

account, as far as possible, the age,

aptitudes and backgrounds of the 

pupils including the variety of faith backgrounds.


	
	

	2. Acts of Collective Worship will 

usually follow the basic structure of

Christian worship.


	
	

	Key Points to consider in relation to the above five principles based on evidence available:

	













√

	· short, simple liturgies and prayer times
	· 

	· occasional liturgies e.g. Harvest, Advent, Lent etc.
	· 

	· the occasional celebration of  sacramental liturgies
	· 

	· a range of types of prayer
	· 

	· a range of styles of celebration
	· 

	· opportunities for pupils to take an active part in worship
	· 

	· opportunities for pupils to take leadership roles in worship
	· 

	· use of the environment is appropriate
	· 

	· there is evidence of the use of symbol
	· 

	· there is evidence of the use of music
	· 


Liturgy:

Gathering

Word

Action

Mission

 Lesson observation
The overall judgement will be a ‘best fit’ of the grade descriptions in the box, except in the case of an inadequate lesson where particular conditions mean that the lesson cannot be satisfactory.

	Description
	Characteristics of the lesson

	Outstanding (1)
	The lesson is at least good in all or nearly all respects and is exemplary in significant elements, as shown by the exceptional enjoyment and progress of the pupils. High quality resources, including technology are used. Pupils are highly motivated and sustain their concentration well. Dialogue is consistently of a very high standard. Understanding is systematically and effectively checked.

	Good (2)
	Most pupils make good progress because of the good teaching they receive. Behaviour overall is good and learners are keen to get on with their work in a secure and friendly environment in which they can thrive.  
Teaching is well informed, confident, engaging and precise. The work is well matched to the full range of learners’ needs, so that most are suitably challenged. Teaching methods are effectively related to the lesson objectives and the needs of pupils . Other adults and resources are well deployed, make a significant contribution to the quality of learning and good use is made of time. Pupils are provided with detailed oral feedback and teachers listen to, observe and question groups of pupils during lessons in order to reshape tasks and explanations to improve learning.



	Satisfactory (3)
	The lesson is adequate in all major respects, and may be good in some respects, as shown by the satisfactory enjoyment and progress of the learners.
Behaviour is such that little time is wasted.  General misconceptions are picked up and plans adjusted to support learning.

	Inadequate (4)
	A lesson cannot be adequate if:

· most learners, or a significant specific minority of learners, make less than satisfactory progress, whether this is due to unsatisfactory teaching or the impact of bad behaviour

· learners’ overall behaviour or attitudes are unsatisfactory, and the tone of the lesson is inimical to the development of learners’ personal qualities

· the health or safety of the learners is endangered

· the teaching is unsatisfactory. This will usually cause the learners’ progress to be unsatisfactory, but occasionally progress will be satisfactory in spite of the teaching due to the good attitudes of the learners. Inadequate teaching is likely to have one or more of the following:

i. weak knowledge of the curriculum leading to inaccurate teaching and low demands on pupils

ii. work badly matched to the pupils’ prior learning

iii. ineffective classroom management of behaviour

iv. teaching styles and structures do not sustain pupils’ concentration, motivation and application.

v. inadequate use of resources, including other adults and the time available

vi. poor assessment.




	EVIDENCE FORM

SECTION 48 INSPECTIONS

	Inspector
	
	School URN
	
	Observation time
	
	Observation type
	L  A  D  O

	Year group(s)
	
	Grouping
	MC  SU  SA  SL  O  
	BO  GI  MI
	Present / NOR
	
	

	Activity code
	
	
	Support teachers / assistants
	SEN
	T
	S
	EAL
	T
	S
	Oth
	T
	S
	Inspector’s EF No
	

	Focus (i.e. main purpose of the inspection activity)              
	Context  



	Evaluation


	Summary of main points

	Judgement on the overall quality of the lesson (Leave blank when not a lesson)
	1: Outstanding    3: Satisfactory

2: Good
        4: Inadequate
	
	

	Use for grades if there is sufficient evidence:

	OUTCOMES
	PROVISION
	LEADERSHIP & MANAGEMENT

	Achieve / enjoy
	Catholic life 
	 CW
	Teaching of R.E
	Assess. Of R.E 
	R.E Curric.
	CW
	Prov. for Cath. Life 
	Prov. for R.E
	Gov. Body
	Partnership 
	Commun.Cohesion

	
	
	
	
	
	
	
	
	
	
	
	

	Particular evaluations related to Overall Effectiveness




DIOCESE OF LEEDS

Diocesan Board for Inspections
General guidance on recording inspection evidence

1. The evidence form (EF) remains the document for recording all first-hand evidence.  
2. Lesson evidence forms will generally contain personal data (and, by implication, other information concerning the performance of an individual being observed). As such, they may be accessible under the Data Protection Act (DPA) to the individual teacher who has been observed (via a ‘subject access request’) and should be completed with this in mind. They should be clearly written in a way that another person will be able to understand. However, teachers should have no need to ask for session EFs to be disclosed if feedback is informative and helpful.

3. Since lesson EFs contain personal data, the inspector should take care how they report back on lesson observations to headteachers and others. Although it would be appropriate to discuss strengths and weaknesses in teaching generally, inspectors should be cautious about sharing grade data from individual lessons. In particular, inspectors should not share information for the purposes of performance management and should make clear that inspection evidence must not be used in this way.

4. Evidence forms relating to ‘learning walks’ or other forms of inspection trail should not contain any graded evaluations of the performance of individuals. However, they may still contain the personal data of those individuals and therefore should be treated as such.

5. When completing lesson evidence forms the  inspector is  asked to:

· Record the session time and date; this will assist in positive identification.  
· Make clear in the context box if the session is not being led by the teacher/trainer.

· Ensure that the writing is legible.  
· Avoid the use of colloquial language; write in a professional manner with the assumption that the EF might be seen by the teacher concerned

· As far as possible, do not write anything that could identify individual learners

Provide a clear, evidenced analysis for the grades awarded; this will form a useful basis for feedback to the teacher.

6. The information contained within evidence forms may be open to disclosure under the Freedom of Information (FoI) Act, especially where they do not comprise personal data. 

7. Discussions with staff, governors, pupils or other persons connected with the school may include information that is considered to be provided in confidence to the inspector for the purposes of inspection. The Inspector is asked at the start of a discussion to make clear that the interviewee must clearly signal when any of the information they impart during the discussion is being given in confidence. There should then be agreement between the inspector and the interviewee(s) about what is to be deemed confidential – the DBI would expect such information not to be trivial or widely-known and that it also covers matters that may harm the confider if disclosed. 
8. Where information is given in confidence, the inspector should underline the relevant parts of the EF and put a note in the margin to that effect. This will make it very clear, if release is requested, which elements will be considered for non-disclosure. 
9. However, it should be pointed out that it will not always be possible for the inspector to prevent others guessing where the information originated. There are also further circumstances where the DBI are unable to maintain confidentiality. The most likely scenario would be where an inspector has a duty to pass on disclosures which raise child protection or safeguarding issues, or circumstances where serious misconduct or potential criminal activity are involved. In such circumstances, the inspector should make clear that it may not be possible to guarantee anonymity. 
Completing an evidence form

10. The ‘header information’ on the EF should be completed fully, using the attached coding, where relevant. This is important information for the analysis of lesson observations, for instance.

11. All EFs should contain a statement of the main focus of the evidence-gathering activity which relates to one or more of the inspection issues. 

12. When recording a session observation, the context should indicate what the session is about, for example its objectives.

13. The evaluation section is for brief evaluative comment which makes clear the evidence on which judgements are based. Where teaching is evaluated, a connection should be made to the impact it has on pupils’ behaviour, progress, and the quality of learning, making specific reference to different groups of pupils wherever possible. The Inspector should use the outline guidance and grade descriptors to guide his /her observations and to support the judgements on the quality of what is seen in lessons. There will always be a particular focus on learning and progress, behaviour, and the quality of teaching and the use of assessment to support learning. Where possible, the inspector should seek to confirm judgements about attainment. 

14. The section for the summary of main points for session observations should identify clearly (perhaps by using bullet points) the main strengths and weaknesses that can be fed back to teachers and used for an analysis of whole school issues. All EFs, including those used for non-session evidence, should contain a summary. After a discussion with a senior manager, for example, there might be an evaluation of how well the provision is led and managed on the basis of that conversation. The accurate completion of this section is a most important contribution to the overall view of the school and what it needs to do to improve.

15. There are boxes which correspond to the main headings of the inspection  handbook in which grades can be put where possible.  . 

16. All grades awarded should be consistent with the text, and justified by it. Where there is insufficient information to grade, a box should be left blank. 

17. When EFs are used to record non-session evidence, such as discussions with staff and learners or analysis of work, complete only the relevant grade boxes. For example, a discussion with a manager should result in an evaluative summary that supports a grade relating to leadership and management, and possibly other grades that relate to the  handbook headings that were covered in the discussion.  
18. The EF can be used flexibly as a ‘running EF’. This might consist of repeated visits to a given activity to see, for example, the progress of work in a long session without remaining present the whole time. Alternatively, the pursuit of an inspection issue might give rise to a series of recorded notes that lead to a conclusion on the issue concerned. This might involve a succession of interviews, short visits to a number of lessons, and the scrutiny of documentation and records, and be recorded on a ‘single’ EF. In practice this would mean fixing together several EF sheets to form a single evidence trail.  Where an EF is used to record two or more observations of the same class or activity, the total observation time should be entered in the time box.

19. The EF should also be used for logging the main points raised at meetings with the school’s senior management team and for synthesising evidence that underpins important judgements, especially those that might be disputed by the school. 
Evidence form codes
	
	School URN

Required in all EFs 

This is the reference number allocated to a particular school inspection. 


	
	Observation type

Required in all EFs 

Circle one of the codes shown:

L
for lesson observations

A
for analysis of pupils’ work

D
for discussions

O
for any other EFs.

	
	
	
	
	

	Year group(s)

Required in all EFs coded L and A 

For single year groups use:
	
	Grouping

Required only in EFs coded L

For the class (not the task) circle:
	
	Present/Number on roll

Required only in EFs coded L
Enter:

· in the first box, the number of pupils present during the observation

· in the second box, the total number on the roll of the class.

If there is a significant gender imbalance in the pupils on roll (or in those absent), this should be commented on in the context box.

	N

R


	for Nursery classes

for Reception classes

	
	MC

SU

	for a Mixed ability class

for a class Setted or streamed or banded by ability where pupils are in the Upper ability range within the school
	
	

	E
	for 0-3 EYFS  
	
	SA


	for a class Setted or streamed or banded by ability where pupils are in the Average ability range within the school 
	
	

	1–13
	for classes in Year 1 –Year 13.
	
	
	
	
	

	Where more than one year group is present, include the relevant codes for all the years and circle the one year group which provides the main focus for the observation.
	
	
	
	
	

	
	
	SL


	for a class Setted or streamed or banded by ability where pupils are in the Lower ability range within the school
	
	

	
	
	O


	for Other forms of organisation.
	
	

	
	
	BO
	for a boys only class
	
	

	
	
	GI
	for a girls only class
	
	

	
	
	MI


	for a mixed gender class


	
	


	Support teachers and assistants

Required only in EFs coded L
Enter the number(s), additional to the teacher leading the lesson, of each type of support teacher/assistant who are present during the observation:

SEN
teachers/assistants who support pupils with special educational needs

EAL
teachers/assistants who support pupils with English as an additional language

OTH
any other teachers/assistants who provide support.

Enter any support teachers in the first part of each box (T) and any assistants (S) in the second part.

(Where support teachers are not present, leave blank rather than writing a zero.)
	Observation time
Required only in EFs coded L
Enter an estimate of the time, in minutes, spent observing a particular class or activity.

One EF may be used to record two or more observations of the same class or activity. In these cases enter the total observation time and note the split observation in the context box.

Inspector’s EF Number
Required in all EFs 

Enter in this box a code which uniquely identifies the EF to an inspector and the observation, analysis, discussion or other event recorded. For example, Jane Smith’s twelfth EF might be numbered JS12.


Code for evidence forms coded A for the Early Years Foundation Stage
	Early Years Foundation Stage
	FD


Activity codes for use in evidence forms coded O (other) only

	Collective worship
	CW
	
	Extra-curricular activities
	Ex

	Form/class/registration time
	FT
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